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THE SPECIAIL COMMITTEE ON THE
STATEMENT ON PREPARATION
IN THE
VISUAL AND PERFORMING ARTS
EXPECTED bC)IP ENTERING FRESHMEN

August 10, 1988

TO : Intersegmental Committee of the Academic Senates

FROM: The Special Committee on the Statement on Preparation
in Visual and Performing Arts Expected of Entering
Freshmen

SUBJECT: Draft Statement

Our committee has completed initial deliberations on
high school preparation in the visual and performing arts for
college-bound students, and submits its draft for your con-
sideration. We urge the Intersegmental Committee to support this
Statement, making it accessible to its primary audiences through
wide distribution and staff development. Students preparing.for
college, their parents, high-school teachers, counselors, ad-
ministrators, and college faculty should acquire a clear under-
standing of the expectations regarding the preparation in the

Visual and Performing Arts needed for all students entering col-

lege.
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As a result of extensive meetings with teachers and ad-
ministrators at all levels throughout the state, we realized that
the level of preparation in the arts varies dramatically in
California schools. In view of this, we agreed that it is im-

perative for all students entering collede to have a general

education in each of the Visual and Performing Arts -- Dance,
Drama/Theatre, Music, and Visual Arts -- and in addition, a sub-
stantive education in a least one of these disciplines. We fur-

ther agreed that this education can only happen when +the cur-
riculum and instruction is well-planned and sequential, and 1is

based on the four Components of arts education as stated in the

Visual =and Performing Arts Framework for California Public
Schoolg, Kindergarten Through Grade Twelve.1

In the Executive Summary, we make seven recommenda-
tions. We recognize that these recommendations will take time
and resources to implement. However, we decided not to let
problems éf impiementation govern us, mindful of the Charge from
the Intersegmental Committee that these statements are not in-
tended “"for immediate implementation but rather to act as
catalysts and to direct long-term changes that improve the
curriculum. " Our recommendations and other observations in this

Statement are made in this spirit. We believe that the changes

—— — — —— — " - —— —— . ——— S ——

1. Sacramento: California State Department of Education, 1982;
hereafter referred to as the Framework.



resulting from implementation of our recommendations are neces-
sary to the proper education of all studentg entering college and
are vital to achieving quality high-school programs in the arts.

The Committee has been fortunate to have received com-
ments, suggestions, and clarifications from a number of persons
who attended our meetings and through presentations of the
various stages of our draft materials to professional organiza-
tions in the four arts disciplines. We will credit each of these
in the Appendix.

We hppe that this document will serve as a catalyst and
will direct long-term changes and improvements in the Visual and
Performing Arts curricula}in all high schools in California and
subsequently improvements at the college level. We look forward

to your response.
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FPREFPARATION EXPECTED IN VISUAL AND PERFORMING ARTS
EXECUTIVE SumMMaRYy

The arts are an essential part of the human
experience. ... We recommend that all students
study the arts to discover how human beings use
non-verbal symbols and communicate not only with
words but through music, dance, and the visual
arts. ... We conclude that the arts not only
give expression to the profound urgings of the
human spirit, they also validate our feelings in
a world that deadens feeling. Now, more than
ever, all people need to see clearly, hear
acutely, and feel sensitively through the arts.
These skills are no longer desirable. They are
essential if we are to survive together with
civility and joy.?

The Intersegmental Committee of the Academic S5enates, a
voluntary committee composed of leaders from the faculty Senates
of the California Community Colleges, the California State
University, andvthe University of California with representation
from the California State Department of Education and appropriate

articulation agencies, appointed a committee to prepare a

STATEMENT ON THE FREFARATION IN THE VISUAL AND FERFORMING ARTS

EXFECTED OF ENTERING FRESHMEN. The Intersegmental Committee has

approved, or has in progress, similar statements for Ernglish,
science, mathematics, history-social science, foreign languages,

and the humanities. The statements, upon approval by all segments

1. Ernest L. Bover, High School, A& Report on Secondary Education
in_ America(New York: McGraw Hill, 1977)
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FPREPARATION EXFECTED IN VISUAL AND PERFORMING ARTS
EXECUTIVE SUMMARY
involved, are published by the State Department of Education, and
Cdistributed to all districts, schools, and institutions of higher
education in California for implementation.

The various statements give students and educators at‘all'
educational levels clear and agreed-upon student experiences,
knowledge and skills to be developed by students in each Sasic
academic subject prior to entering ctollege. Faculty and students
will have an agfeed~upon standard of "what students are expected
to know and be able to do" prior to their first-year as college
students. School administrators in concert with their faculty
are expected to use these statements in addressing the curricular
needs of their college-bound students; and accrediting agencies
can use these statements in their periodic reviews.

The "Charge to the Special Committee," dated October 7,
1986,’included three guestions to be resolved by the Committee
prior to developing the Statement. These questions address:

1. The role of perfcrmahce in the understanding of
the arts;

2. The difference between the'praparation needed by
arts majors and that of other students entering
colleges;

3. The disjunctures that may exist between the kind
of preparation in the arts provided in secondary
schools and the preparation expected by colleges
and universities.

With regard to question No. 1, the role of performance in

the understanding of the arts, the Committee believes that while



FREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS
EXECUTIVE SUMMARY
all arts instruction should involve components of arts education

identified in the Framework® —— aesthetic perception, creative

expression, arts heritage, and assthetic valuing —— of these,
creative expression or performance is fundamental. Without it,
there would be no arts to discuss, no arts to critique, or an?
works of art to value in terms of cultural heritage. Effective
pre-college arts education should provide students with
opportunities tq create, execute, and refine works or
performances. This involves doing, exploring, experimenting,
taking chances, or making mistakes. These "action" experiesnces
in production/performance should offer students the chance o
develop and improve the following skills:

A The ability to use techniques, media, tocols, and
processes characteristic of an art form;

B. The ability to create one’'s own work or carry out a
fresh performance of an existing score or text or
choreography;

C. The ability to draw om basic aesthetic conceﬁts whien
creating or performing works;

D. The ability to develop a concept or feeling by
being attentive to oneself and one’'s world.™

2. Visual and Ferforming Arts Frameworlk for California Fublic
Behools, Kindergarten Through Grade Twelve (Sacramento:
California State Department of Education, 198%2); hereafter

referred to as the Frameworl.

3. Academic Freparation in the Arts, "Teaching for Transition
from High School to College" (New York: College Board
Fublications, 1985), p. Z1-22; hereafter referred to as fAcademic
Preparation.




PREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

EXECUTIVE SUMMARY
present time, children’'s access to continuous and sequerntial
artistic training in the arts varies widely during their
elementary and Hiddle School years. To be ready for serious
high—schbol work in the arts, students must have prior
preparation as in the other five basic academic sub jects.
. High-school teachers in the visual and performing arts, unlike
their collegues in the other basic academic subjects who have
student-achievement-level information from various agrade levels,
cannot assume that all their entering students have formal
knowledge of the arts. This is similar to the problem the
college teacher has in determining the knowledge and skill
competency of high-school students entering college. To address
the former concern, the Committee supports the position stated in
Academic Preparation® that preparation for high school in each of
the visuwal and performing arts include the following:

A. The ability to express meaning in various
materials and symbol systems;

. A beginning understanding of both the literal
and non—-literal natuwre of the arts.

. A beginning appreciation of pattern and structure;
D. The ability to appraise and improve one’'s own wor s
E. A understanding that the arts depend on individuals®

going beyond formulas or imnitations and that
invention, humor, fantasy, and experiment are
essential in the visual and performing arts.

4. Ibid., pp.17-19.
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PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS

EXECUTIVE SUMMARY

In its response to the second guestion, the difference
between the preparation needed by arts majors and that of other
students entering college, the Committee perceives more
commonalities than differences. Arts instruction must be
intensive and carefully 3esigned or else students will grow
neither in ability, knowledge, skill or imagination nor recognize
an interest or talent which might lead to further studies in the
arts. Exactly like foreign language, mathematics, or language
arts, artistic competency cannot be acduirad without knowledge
and training. Similarly, just as the thormdgh understanding of a
science requires the laboratory experience or field work, so
fully understanding.any of the arts muét involve the experience
of hands-on participation in an arts discipline. In the
discipline-area sipectations statements later in this document,
we discuss the competencies and expectations in terms of what is
appropriate for all students irrespective of those who intend +to
major in an arts discipline in college. Inevitably, as advanced
caloculus courses are available for mathematical ly—-gifted

students, so there must be corresponding advanced couwrses in the

it

arts for those with special interests.
Buestion number three invelves disjunctures that may exist
between the preparation provided in secondary schools and that

expected by colleges and universities. Unfortunately, at the

&1}



PREFARATION EXPECTED IN VISUAL AND FERFORMING ARTS

EXECUTIVE SUMMARY
Our- responéesﬁto theblntersegmental Committee’'s guestions as
well as this Statement of Freparation are aligned with the
philosophy, components, goals, and objectives of the Frameworlk.

They are aligned also with the Model Cwrriculum Standards in

Visual and Ferforming Arts Grades Nine Through Twelve.®

Supporting materials from the College Board's'egademic

- Preparation_in_the frts also are included.

3. Bacramento: California State Department of Education, 1985;
hereafter referred to as Model Curricular Standards.
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FREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

RECOMMENDATIONS
During its work, the Committee developed the following seven

recommendations to ensure substantive preparation in the Visual
and Ferforming Arts. Implementation of these recommendations
requires & commitment by students, teachers, administrators,
parents, and the community to.the visual and performing arts.
Adequate resources dedicated specifically to education in the
arts at all levels are essential. Im summary, there must be an
enhanced recognition of, and commitment to, the value of an

education in the arts for all students entering colleqge.

The Committee recommends:

#1 THAT THE VISUAL AND PERFORMING ARTS PORTION OF THE

NATIONAL STANDARD AS STATED IN ACADEMIC PREFPARATION

REGARDING EBASIC ACADEMIC SUBJECTS EBE IMPLEMENTED FULLY

The College Board, in its 1987 document, fcademic

Freparation for College: What Students Need to Enow and Be Able

to Do, identifies the viau%l and performing arts as ane of the
six basic academic subjects. (The other subjects are English,
Mathematics, Science, Social Studies, and Foreign Languages.) We
recommend that high schools treat the visual and performing arte
as basic academic subjects, according them the same consideration
as the qther basic academic disciplines. This will ensure that

all students entering college will be prepared in the arts.



PREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS
RECOMMENMDATIONS

Reagurcea necessary to achieve the same consideration include but
are not limited to qualified teachers and arts specialists,
appropriate time, adequate space, and nécessaryAmaterials and
equipment. In & broader sense, these resources include
appropriate class size and involvement of a wide raﬁge o f
artists, professional organizations, community resowces such as
museums and symphonies, and community members. Both for reasons
of articulation amd quality, it is essential that college and
university fa;ulty become involved with all aspects of the K-172
educational program, especially serving as resouwces for staff

devel opment.

The Committee recommends:

#2 THAT HIGH-SCHOOL STUDENTS HAVE A FOUNDATION IN ALL.

THE ARTS PRIOR TO HIGH SCHOOL IN ORDER TO GAIN THE

REQUIRED LEVEL OF COMFETENCY FOR ENTRANCE INTO COLLEGE

Students gain a strong foundation and empathy for the arts
through a well-planned, arﬁiculated, and sequential instructional
program in each of the arts disciplines. Too implement this
recommendation, school districts should review
their kindergarten through grade eight curriculum, staffing, and
resources, to ensure that their students are receiving uality

arts instruction.



FREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

RECOMMENDATIONS

The Committee recommends:

¥
i

THAT ONE YEAR OF STUDY AT THE HIGH-SCHOOL LEVEL IN

ONE OF THE VISUAL AND PERFORMING ARTS AS STIPULATED IN

8B 813 BE REQUIRED OF ALL_ STUDENTS ENTERING COLLEGE

To implement this recommendation, the present reguirement of
one year of visual and pef%orming arts gr one vear of foreign
language would be modified at the district level. Neither broad
survey courses including all of the visual and performing arts
nor a split-year couwrse divided between two arts is recommended.
Currently the‘Cali$arnia State University requires a one vear
cowse in one of the visual or performing arts: the University of
California accepts one year in the visual or performing arts in

their eslective category.

The Committee recommends:

#4 THAT THE ARTS CURRICULUM AT EVERY GRADE, K-~12, ADHERE

TO _CURRENT GUIDELINES BY INCLUDING THE FOUR COMFONENTS OF

OF ARTS EDUCATION AS IDENTIFIED IN THE STATE FRAMEWORE:

The curriculum for any experience in the arts should give
equal emphasis to creative expression, asesthetic perception, arts
heritage, and aesthetic valuing so that students can meet with

/
/ . .
success in their college courses.

10



PREPARATION EXFECTED IN VISUAL AND PERFORMING ARTS
RECOMMENDATIONS
The Committee recommends:

#S THAT STUDENT COMFETENCY AND EXFERIENCE IN THE VISUAL

AND PERFORMING ARTS EE VERIFIED AT THE COLLEGE LEVEL ,

AS_IT IS IN THE OTHER EASIC ACADEMIC SUBJECTS.

This verification by the college can be achieved in several
ways: through audition, performance, score on an Advanced
Flacement examination, portfolio, or college-—developed assessment

instrument.

The Committee recommends:

#éb THAT COLLEGE, UNIVERSITY. AND E-12 VISUAL AND

PERFORMING ARTS TEACHERS CONTINUE TO WORK TDQETHER;

ESFECIALLY AT THE LOCAL LEVEL, TO REVIEW THE CONTENT

OF _THE TOTAL CURRICULUM IN THE VISUAL AND FERFORMING

ARTS AND TO GUIDE INSTRUCTION

Faculty teaching at all levels of instructiorn must recognize
and act upon their collegigl responsibilities to one another. We
hope that our statement will be distributed widely and teachers
at all levels of instruction will be provided with ample
nppcrtunity4éu participate in conferences and worlkshops that will
address the curriculum in the Visual and Ferforming Arts at all

levels.

11



FREFARATION EXPECTED IN VISUAL AND FERFORMING ARTS

RECOMMENDATIONS

The Committee recommends:

#7 THAT THE INTERSEGMENTAL COMMITTEE FOUND AND RECOMMEND

FUNDING FROM THE INTERSEGMENTAL COORDINATING COUNCIL AND

OTHER APPROPRIATE SOURCES FOR A CALIFORNIA VISUAL AND

FERFORMING ARTS PROJECT TO REFINE AND ASSIST IN THE

IMPLEMENTATION OF THESE RECOMMENDATIONS AND THE

COURSE-CONTENT EXPECTANCIES AND THE COMPETENCIES CONTAINED

IN THIS DOCUMENT.

Responsibilities envisioned for a California Visual and
Ferfaorming Arts Froject would focus on fostering continued
interaction among KE-12 and higher-education faculty —— perhaps
partly through regional meetings -- centered on the Visual and
Ferforming Arts curriculum. Additional responsibilities would be
to discuss the recommendations in thiﬁ Statement, to strengthen
curriculum and instruction, and to develop assessment procdures

and instruments.



FPREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS

INTRODUUCTION

This Preparation Statement for étudentg entering higher
education at the Caii%arnia Community>Collage, California State
University, or the University of California is presented for the
purpose of idenfifying the necessity for, and level of, academic
preparation in the visual and performing arts tu.achiéve a higher
degree of success and a broader degree of understanding and
student accomplishment in all areas of higher educétionn
Qttainmentvaf this preparation, as we have stated earlier in this
document, cannot be achieved merely by participation in one
single vear-long coursé at the high-school level. It reflects
the cbntent, knowledge, and skills learned as a result of a
well-planned, comprehensive, sequential and articulated visual
and performing arts curriculum beginning in kindergarten.

Breadth and euperiences in each of the visual and performing
arts are essential to function in a multi-cultural world. A
minimal level in each of these arts must be incorporated into the
K-8 curriculum; this serves as an essential ¥ound§tion for high
school study. A higher level of competency and experiences in
one or more arts disciplines -- dance, drama/theatre, music, or
visual arts -- is expected of all first—-year college students, no
matter what field of study they might wish to pursue. This

statement stems from ouwr belief that the arts are essential in

1z !



PREFPARATION EXPECTED IN VISUAL AND FERFORMING ARTS

INTRODUCTION

providing students with unigque combinations of intellectual,

critical, creative, and emotional experiences in both verbal and

non—-verbal forms.

Specific competencies or expectations assist in the

verification of preparation for higher education in each

discipline. This document lists competencies/expectations for

each visual and performing art discipline. The section for sach

discipline is organized in & similar manner and includes:

*

*

~«-

an introductbry narrative statement;

the four components for arts education, boxed separately,
with objectives for the component which may be considered
as cmmpetancieskfar evaluation or experiences for veri-

fication with recommendations for their examinations

}

for each component, specific activities, tasks, or skills
which measure competency, expectations, or experiences for

verification with recommendations for their evaluation.

In addition to these competencies/expectations, we recomnmend

that

administrators, curriculum planners, and teachers review

the documents listed in the Appendix which should be used
resources for couwrse planning and verification of student

competency in the Visual and Ferforming Arts.

14
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PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS

This space is for suitable illustration for this section

DAaMNCE

o AN ..ol

Dance, according to Havelock Ellis, is one of two primary
and essential arts. "The art of dancing stands at the source of
all the arts that express themselves first in the human person. '

It is appropriate to state in this introduction the

conclusion to chapter two on dance from the Visual and Ferforming

Arts Frameworl:s

Inherent in the individual ‘s learning in dance is & belief

that the body is a matrix of experience —-— a center for
immediate and direct exploration of medium and materials.
The body allows a feeling —- thinking integration in human

experignce and becomes a non—-verbal, experiential channel to
feed academic achievement.

Students, through participation in a rich and varied dance
curriculum throughout their school vears, gain in knowl edge
of the elemental nature, structures, processes, and
principles of dance. In addition, experience in both the
discipline and creativity of communication through a
non-verbal medium leads to a balanced development of the
whole person. Dance is more than physical movement. It is
aesthetic. It is knowing, feeling, and expressing the
revelation of self and of life.”

6. Havelock Ellis, The Dance of Life (New York: Modern Library,
19322, p. 34,

7. Eramework, p. 35. Note: Fages 9 through 35 are concerned with

dance.



PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DANCE

The College Board publication, Academic Freparation in the

Arts, states:

When the prospective college students’ preparation is in
dance, it involves the following knowledge and skills.

+ The ability to identify and describe -- using the
appropriate vocabulary —— dances of various cultures
and historical periods.

+ The ability to analyze various techniques, styles,
and choreographic forms.

+ The ability to evaluate a dance performance.

+ To know how to express themselves through dancing or
choreography.

Teachers of dance have special challenges in designing their
courses, challenges not encountered in any of the other art
forms. Chief among these is the fact that dance requirss a
high degree of physical strength, coordination, and body
knowledge. Without proper training and drill, students can
do physical damageé to their bodies. Safety is an important
lE8sSUR. » .

A second challenge for the teacher of dance is that the art
form is in many ways ephemeral and difficult to study ercent
in actual dancing. « = a

Finally, the dance teacher is tempted to concentrate
exclusively on physical preparation, as dance demands so
much of the body. In many schopnls, dance is a part of the
physical education program. This arrangement increases the
risk that a student will not receive balanced instruction
covering the theoretical, analytic, and historical aspects
of dance.®

The Dance portion of this document presents:
Concepts and materials to be used in evaluation for

competencies through:

e e T200% cerme 0o ke Set semst sosiy S e Sevem $oiee St s Svess Seere 09008 oS b

8. Academic Freparation, p. 39.

16



PREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DANCE
1. Ferformance
2. Written or oral Theory
F. Written or oral Historical knowledge when anplicable
4. Written or oral Aesthetic valuing
S. Validation checklists, auditions, student works
Some methods for aiding in evaluation.
LThe written evaluation of a student's performance (which may be

a checklist) should be included with the student s records. I a
checklist is used, additional comments are requested. ]

- o ot w0t o e 0000 tomie wres seeme saree tosee msnt 40004 eoong

COMPOMNENT ONE
AESTHETIC FPERCEFTION
MULTISENSORY INTEGRATION

The following are the selected objectives from the dance
component of the _Framework which the student is
expected to know and be able to do:

1. Respond in movement to sensory stimulig ey
sight, sound, touch.

24 Demonstrate motor efficiency and control
and expand movement vocabulary through dance
technique. -

—w Illustrate by oral, written, and performance
means the use of movement vocabulary on the
elements of dance fundamentals, integrating
the body with space, time, and energy concepts.

EVALUATION OF COMPETENCIES
The validation of experiences, i.e., actual performance
hefore an audience, may be provided in the form of a checklist,

video recording, printed program, review, and/or photographs.

17



FREPARATION EXFECTED IN VISUAL AND FPERFORMING ARTS

DANCE

A Ferform improvisations: Solo and group.

Based upon:

(Emotional values are inherent but not necessarily

obvious in the following.)

1

Ferceptual modes: sight, sound, tactile, and
kinesthetic.
Space

Time

. Enerqgy

Bualitative movemeﬁt: 2.4. swinging (free),
ballistic, sustained (contained), gravity-
influenced.

Locomotion - basics and combinations from any
style of dance: e.g. walk (step?, run, leap, jump,
hop, two feet to one {(sissone), one foot to two

(assemble '), skip, gallop, slide..

Suggestions for aiding in evaluation through assessment of

technical

clarity of performance:

Attention to detail

=
b. Effective & proper mechanical use of the body.
C. Bense of involvement and concentration of
effort in the presentation.
o Expression and communication in presentation.
B. Demonstrate motor efficiency, contrel, and movement

vocabulary through dance technique.

18
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PREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

DANCE
Ferform dance preparations {(warm—ups) which require
thé performer to execute movement while seated, at
the barre, and free standing.
Ferform dance movement which demonstrates: strength,
flexibility, agility, endurance, alignment and balance.
. Ferform a combination (appropriate to the style of
dance - @.g., modern, jazz, ballet, folk, ethnic,
ballroom, tap, etc.) utilizing traveling,non—traveling,
air mavemenﬁ and floor work. '
Ferform dance movements Which exhibit aross and
refined motor coordination.
Ferform and define (written and/or orally) the
following language terms used in dance including but
not iimitad to: arabesque, attitude, ascend/descend,
asymmetrical /symmetrical, centrifugal/centripetal
tforce, contract/release, extension/flexion, foot
placements (positions of the feet), hinge, horizontal/
vertical, isolations, lateral, opposition/same side,
over/under curve, peripheral, plié/releve, turn.

Written examinations might include:

A Definitions of any of the above suggested
WO S,
b. Definitions of the following words suggested but

not limited to: accent, axial movement, beat/
pulse, choreocgraphy, stage dirECtiDﬁﬁ,/diEtﬁF“

tion, floor plan, kinesthetic, levels, ligaments
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PREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DANCE
tendons, phrase, sequential, technigue, tempo,
time signature, uses of space, i.e., filled or
not filled.

. The use (consumption) of foods as a means for
aiding the development of strength, flexibility,
agility, endurance, and positive attitude.

d. Their (the student’'s) version of how they

\ would prepare the body with basic warmup to do
more demanding movement i.e., dance.

2. The basic names of large muscle groups of arms,

legs, torso, and feet.

COMFOMNENT TwWO

CZREAMATIVIE EXFRESSION

The following are the selected objectives from the

the student is expected to know and be able to do:

1. Demonstrate through movement that dance is a form of
communication and that the variety of movement comes
from the uniqueness of each individual 's expression.

2. Show original movement motifs, phrases, and dance
compositions to others in class and in performance.
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EVALUATION OF COMPETENCIES
Validation of experiences, i.e., actual performance bhefore
an audience, may be provided in the form of a checklist, video

recording, printed program, review, and/or photographs.

-y
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PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DANCE
A. Ferform chﬁraographed pieces: solo, group
Suggestions for éiding in evaluation:
1. Assessment of technical skill: body alignment,
strength, flexibility, agility, endurance.

2. Assessment of Body Movement Fotential: by using
physiological principles and consideration of
natural coordinations.

S ‘Assaﬁsment of use of space: directians, group ,
designs, levels, range, relationships with others
and/or objects.

4.. Assessment of use of various structural devices
in the use of time such as: simple and complex
rhythms, simple and complex meters, phrasing,
musical forms, non—-traditional and/or non-musical
forms.

.. Assessment of elements of form: balance, SEqUErce,
harmony, transition,/ climax, sense of i by,

b.. Assessment of demonstrations to express tfeelings,
perceptions, and images through dance movem@nt:}
improvisation, problem solving techniques, in-
novative thinking, abstract imagery, self eval -~
wation, gqualities of movement as reflected
through the use of effort/enerqgy, space/shape,

and time.



PREFPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

DANCE

DANCE

COMFPOMNMENT THREE
HERI TAIGE

HISTORICAL AND CULTURAL.

The following are the selected objectives from the
dance component of the Frameworlk which
the student is expected to know and be able to do:

1. Articulate the historical roles of dance in relation
to social, ritual, and performance contexts.

2. Demonstrate similarities and differences of dance
forms from cultural and historical perspectives.

S Identify influences of dance in contemporary

culture upon the social, ritual, and performance
contexts. These may be accomplished by oral, written
and/or performance means.

EVALUATION OF COMFETENCIES
Validation of experiences, i.2., competencies demonstrated
through performance may be provided in the form of a checklist
video recording, printed program, review, and/or photographs.
& Ferform: some dances of various cﬁltures, and some dance
phrases of various styles/tvpes.
E. Writtens
i. Select two dances each from different cultures and
describe their similarities and differences.
Information about the environment of each culture,
the similarities and differences, and the philosophy
of the culture can aid in understanding and discussion

of these dances.

e
gty



FPREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

DANCE
2. Write what you know about why people have always
danced.
3. Write what you know of a selected period or person

in dance.

FLEASE NOTE THAT THIS LIST SHOULD NOT BE CONSIDERED

EXHAUSTIVE, BUT SHOULD EBE USED ONLY AS A GUIDELINE

| Alvin Ailey, Balanchine, Ballet, Balinese, Rallet Russe

de Monte Carlo, Ballroom, Maurice Bejart, "Billy the
Kid," "The Cage," "Cakewalk," Catherine de Medici,
Merce Cunningham, Dalcroze Eurythmics, Alexandra
Danilova, Agnés de Mille, Denishawn, Serge Diaghilev,
Isadora Duncan, Katherine Dunham; Ethnic Dance, Garth
Fagin, Michael Fokine, Folk Dance, Rob Fosse, Martha
Graham, l.ucille Grahn, Carlotta Grisi, Erick Hawkins,
Hanya Holm, Louis Horst, Lester Horton, Doris Humphirey,
Jazz Dance, éubert Joffrey, Rudolf von Laban, HRella
Lewitzky, Eugene Loring, Murray Louwis, Arthur Mitchell,
Modern Dance, "The Moor’ s Favanne," Musical Theatre
Dance, Daniel N%grin, Vaslov Nijinsky, Alwin Nikolais,
Jean Georges Noverre, "Dklahdma,“ Anna Favlova, FPearl
Frimus, Jerome Robbins, Ruth St. Dennis, Uday Shankar,
Mia Slaveﬁska, Marie Taglioni, Helen Tamiris, Tap

Dance, Twyla Tharp, Charles Weidman, Mary Wigman.

e
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FREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS

DANCE
4, Write about dance (for example)‘as=
Ra A health—-giving involvement: injury prevention,

healing aspects that are promoted by creativity,

and general physical health.

b A profession/career: e.qg. performer,
choreographer, teacher, technical designer/
costumer, lighting designer, critic, dance
notator, arts administrator, and director.

c. An avocation

d. Recreation

COMPRPONMEMNT FOWUR
AESTHETIC ol sNg
ENMJOYMENT - OBSERVATION - RECOGNITION - COMMENT

CEnjoyment of movement. Observation of movement.
Recognition of movement. Comment and discussion.]

The following are the selected objectives from the
dance component of the_Framework which
the student is expected to know and be able to do:

i.

Demonstrate gshills of constructive criticism and make
Judgments about the aesthetic quality of dance works

as they relate to communication and to expression of

self, others, and life.

Ferceive, describe, and compare dance works with
respect to their own aesthetic meanings, movement
qualities, and the processes used in their creation.

Relate the basic elements of dance to the aesthetic
qualities of other areas of study.
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PREFARATION EXPECTED IN VISUAL AND FERFORMING ARTS
DANCE

EVALUATION OF COMPETENCIES

In the following, Components One, Two, and Three of the

Framework are identified as the contents of this component ,

RESTHETIC VQLUINB.

. Aesthetic Ferception [Dance Component Onel
1. An appropriate choice of a written and oral
presentation concerned with:
The assthetic value in the use of the body as an
instrument of dance expression through the develop-
ment of the individual ‘s own: body awareness, motor
efficiency, kinesthetic sensitivity through movement,
exploration/improvisation, growth in skills/techniques,
sensory experiences in all perceptual modes, 2njoymant
and others as applicable.

g An appropriate choice of oral or written presentation
of:
The individual ‘s fAesthetic perceptions, valuing
and comments of a work (dance) of others experiencad

through observation or performance in a dance hased

upon:
= Comparison of movement materials
b. Differences in individual ways of moving
C. The uniqu@neas of ones self and others
B. Creative Expression: [Dance Component Twaol
1. AN appropriate cheoice of written and oral presentation



FPREFARATION EXFECTED IN VISUAL AND FERFDRMING ARTS

" DANCE

concerned with the Aesthetic valuing of the creative

expression in dance performance, composition/

choreography:
= Through the development of the individual ‘s own:

+ Froblem—solving techniques

+ Inventive thinking as a process for
eliciting imagery, perception, feelings,
ideas, originality, individual style,
clarity.

+ Flan for making (chofaagraphinq) a dance.,
i.e., organization and manipulatiun of dance
movement, materials of timé, space, shape,
energy and design factors —— variety etc.
stc. into coherent motifs, phrases, sections
in the forming of a completed dance (solo or
grmupi.

+ The success (or sense of) in the creative
pProcess.

+ Thes enjoymant ins

4 The ability to interpret a dance
meaning via per%urmance
+ Ferforming with clarity
2. An appropriate choice of written and oral obﬁervatimn,

recognition, comment on the dances of others in

concert or studio performance based upon:

26



PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS

DANCE

A Comparisons and contrasts: differences -——
similaritieé == uniquenesses —— in styles,
movement, and form.

b. Originality and individualness.

. Communication of the dance idea.—— 2.0.

+ Transfarmation of abstract imagery into
a viable dance movement.
+ Clarity of eupression

. The use of a traditiomnal or non—-traditional dance
form.,

2. The use of costuming, lighting, and accompaniment
as examples of production aspects.

C. Dance Heritage: [Dance Component Three]
1. Written. Suggested, but not limited to:

é. Describe vour preferences for (some) dances of
various cultures.

b. write about the human needs and reasons CONCErning
why people have always danced and the values
placed upon dance.

C. Write what you know about the multi-cultural

heritage influence of dance and how this
knowledge influences yvour aesthetic values
(acceptance, observations, and invelvement

with dance).
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PREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

DANCE

OTHER AREAS OF STUDY
It is important to relate to the gualities and aesthetics of
the other arts as well as other subject matter when studying the

art of dance.

It is suggested that reference be made to the published

Framewaorlk and_Academic Freparation, and to the statements on

drama/theatre, music, and the visual arts in this document as
3 4
guides for developing an appropriate mode for "relating" the

other arts to the art of dance.



FREFARATION EXPECTED IN VISUAL AND FERFDRMING ARTS

Use this space for appropriate illustration

DFRAaAMAa " THEATRE

The drama/theatre is a performing art that uses at ernce all
of mankind’'s tools of communication and expression. The basic
elements of drama/tﬁeatré are embraced in creating communication
between artists and audience through performance on a formal
stage, in an open space, on film, on radio, or on television. The
script, the play, is an author’'s written ocutline for a
performance to be presentea before an audience. Drama/theatre
ococwrs when artist and auwdience are joined. Theatre is the end
product of coordinated, well-focused, artistic expressions from
rnumerous artiste. Each facet of drama/theatre is & unigue art
yet all are totally interdependent. Eacﬁ artist must understand
the work of the other artists in order to merge their efforts

into a whole theatrical experience and performance. The



PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DRAMA/ THEATRE
drama/theatre emphasizes the use of the intellect, creative
thinking, individual and group problem solving, and the ability
to perceive and interact successfully with others.

As stated in Academic Freparation, "the arts engage
individuals in hard work."® This active engagement must hone
certain specialized skills, develop aesthetic values, and lead to
the acquisition of specific krnowledge which can be tested and
measured, It must train students to apprehend the qualitative
dimension of life, to understand themselves, and to free their
imaginations.

The secondary school drama program is made up of components,
gualé, and objectives outlined in the Frameworlk: Component One:
Aesthetic Ferception -— Multisensory Integration; Compornent Two:
Creative Expressiony Component Three: Drama/Theatre Heritage --—
Historical and Cultural; and Component Four: Aesthetic Valuing.
All fouwr Components must be cdncurr@ntly active in the final
realization of drama/theatre. Secondary school drama/theatre
programs following this process can be expected to prepare
students adequately for their entrance into higher sducation.

It is suggested that reference be made to the pukl i shed

Framework and_ Academic Freparation, and to the statements on
dance, music, and the visual arts in this document as guides for

developing an appropriate mode for "relating” the other arts to

the art of drama/theatreo.

?. fcademic Preparation, p. 14.
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FREFARATION EXFECTED IN VISUAL AND PERFORMING ARTS

DRAMA/THEATRE

DRAMA/THEATRE
COMPOMNEMNT ORNE
AESTHETIC FERCEFTIORN

MUL TISENSORY INTEGRATION

The following are the selected objectives from the

1.

PR P LA A4S AR

Demonstrate an understanding of dramatic
elements, actions, and characterizations.

Demonstrate the use of emotional and sensory
awareness, space, and movement in dramatic action
and characterization..

To demonstrate the use of verbal and non—-verbal forms
0f communication to express ideas and feelings.

Bl
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EVALUATION OF COMPETENCIES

Dramatic elements, actions and characterizations.

1.

Create a written scene or perform a given scerne which
reflects an appreciation for and an understanding

of the charaﬁteré’ response to sensory and emctional
stimuli.,

Write a critigque of a performance experience
analyzing dramatic actions, and responses to

sensory and emotional stimuli.

Ferform-respond to the environment through sensory

and emotional awareness.

1




PREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DRAMA/THEATRE
1. Use sensory experiences to develop a characterization
demonstrating the emotional and physical response
to sensory stimuli.

Use emotional memory to create a physical response for

a character to an emotional /psychological condition.

E. Through improvisation, create a character based on an
observation.
4. Through a structured scene, create a character arvd

demonstrate an understanding of sensory and emotional
awareness and response to stimuli.

Uze of movement to externalize ideas, ijectivas, anc

feelings.

1. Demonstrate the use of space and movement to create
relatinonships beyween characters; feelings and

attitudes; and theatrical effects.

2. Demonstrate the use of space and movement by an actor
to accomplish a specific objective within an
improvisation or structured scene.

Ha Demonstrate the Qse of simple stage directions in

movement patterns.

Use of verbal and non-verbal expression.

1. Create or act in\a scene in which a variety of verbal
and non-verbal speech is used to express teeling and

meaning.

e
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PREPARATION EXFECTED IN VISUAL AND PERFORMING ARTS
DRAMA/ THEATRE
2. Ferform a scene or monologue in wﬁich a variety of
. vocal. technigues are employed in expressing feeling

and meaning.
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DRAMA/THEATRE

COMFOMERMT TWO
CREATIVE EXFRESSIOMN

The following are the selected objectives from the
drama/theatre component of the _Framework

which the student is expected to know and be able to do
in the specific area of the drama/theatre art studied:

1. Demonstrate the use of plot and characterization
as a means for creative expression in dramatic form.

2. Demonstrate specific skills in at least one of the
creative areas of drama/theatre.

3. Demonstrate an awareness of the collaborative nature
of theatre and the many skills needed to prepare a
finished production.

4, Demonstrate actual participation in the

presentation of a drama/theatre performance
before an audience.

- — o - L T T o~ —-—---n---—-n--.n-m—.-mmm..J

EVALUATION OF EXFERIENCES

Validation of experiences, i.e., participation in an actual
performance before an audience, may ' be provided in the form of a
checklist, video recording, printed program, renderings,
phatmgréphs, production notes, prompt book, script, or other

appropriate. evidence.

—eew
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PREFARATION EXPECTED IN VISUAL AND FPERFORMING ARTS

DRAMA/THEATRE

EVALUATION OF COMPETENCIES

Demonstrate understanding of characterization and plot.

1.

Write an analysis of a play or plays identifving the
elements of plot, sequential relationships, story,
events, imagery, theme, style, genre, and intent.
Fpnalyze a play or plavs identifying the elements of
position, rising action, dramatic action, charactaer
objectives, crisis, climax, and resolution.

Create a short play'ar scene utilizing the elements

of characterization and plot.

Demonstrate unQerstanding of basic acting skills

1.

2]

Learn the meaning and use af.terms consistent with
acting training (e.g. beats, objectives, motivation,
conflict, internal monologue, etc.).

Be able to discuss various styles of acting and
the historical significance of these styles. (i.e.,
method, technigque, realistic, naturalistic,
non-realistic, classical, etc.).

Have a working knowledge of human voice and the
elements of articulation as applied to acting
techniques. (i.e., vocal tract, voice production,
vowel formation, consonant formation, and breath
control).

Have a working knowiedga of exercise and warm-—-up

technigues to increase body awareness, control, and



FREFARATION EXFPECTED IN VISUAL AND PERFORMING ARTS
DRAMA/THEATRE
p%eparation of the vocal instrument to prevent
physical and vocal abuse.
Se Deliver a standard audition piece consisting of
a monologue and a two-person scene from different
styles or historical periods.
Frepare a written analysis of the problems anticipated
in executing one of the specific creative areas for an
assigned play, i.e., acting, designing, directing, ect.).
Farticipate in one or more of the creative areas as a member
94 the collaborative team that produces a finished
production.
Examples a;e:

1. Flaywright

2. Ferformer -— as actor, dancer, singer, musician.

I Director

4. Stage Manager

5. Designer -- Scenery design, costume design, lighting

design, properties degign, sound design, make-—-up
design 7
a. Technician -— Grip, deck manager, wardrobe FrErson ,
make-up artist, lighting or sound technician, @tcuv@tc.
7 Froducer/manager -~ poster design, promotion, budget
Specific areas and Euggeéted validations:
1. Flaywright - Script

~y
s

- Ferformer - photos, programs, reviews, rehearsal notes



FREFARATION EXPECTED IN VISUAL AND FERFORMING ARTS
DRAMA/THEATRE

3. Director - Froduction book,including rézearch,
bibliography, and concept statement, pfugramg photos,
reviews.

4. Stage manager - prompt book

e Designer — sketches, renderings, photos, programs,
reviews, blueprints, plots, schedules, audio and
video tapes

éa Technicians — cue sheets, reports, budgets, programs

7 . Froducer /manager - printed programs, posters, Dhox

office statements, financial statements, budgets

DRAMA/THEATRE
COMPOMNENMT THREE

HER I TEISE

( HISTORICAL AND CULTURAL

The following are the selected objectives from the
drama/theatre component of the _Framework

which the student is expected to know and be able to do:

1. Demonstrate a knowledge of and appreciation for
' the student’'s cultuwral heritage in drama/theatre.

2 Demonstrate and awareness and understanding of
the world’'s many cultural heritages in drama/theatre.

B Demonstrate a knowledge of the importance of
theatre and its contributions to the diversified
cultures of the world.
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PREFARATION EXFECTED IN VISUAL AND PERFORMING ARTS

DRAMA/THEATRE

EVALUATION OF COMPETENCIES

Reading and study of plays from a cultural and historical

perspective.

1.

know the historical and social context of the play and

identify the images and intent of the plavwright.

Be

on

Eter

af

=

da

Ee

able to conduct primary and secondary research
the script utilizing the library and other sources.

able to break down the script and analys

H

ones

i

these creative facets:
The script as a plan for perfoarmance, with the
following components —— exposition, character,
dramatic action, conflict, and resclution.
Dirgctorial concepts consistent with the script.
The psychological characteristics,
relationships, and objectives of the
characters.
Design and technical requirenents.

able to evaluate social,, psychological, and

cultural influences on the script.

Gain knowledge of the major historical periods

and cultures of the world and the dramatic works

of

those periods and cultures, and relate the

characteristics of these dramatic works to the

historical events and social structure of the time

in

which they were written.
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FREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS
DR&MA/ THEATRE

E. Evaluate tﬁa social, psychological, and cultural effects
of the various drama/theatre media on self and society.
1. Understand the effect of dramatic realism in
shaping personal and societal values.

2. Understand the role of drama/theatre in defining
and examining social issues.

Fa Demonstrate the understanding through a written
@ssay camparing two or more works, or through a
performance, or through one of the other creative

elements of drama/theatre.
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DRAMA/ THEATRE

COMFONEMT FOLUWR

AESTHETIC WAal uInNG

The following are the selected objectives from the
drama/theatre component of the _Framework

which the student is expected to know and be able to do:

1. Demonstrate the ability to evaluate and make
aesthetic judgments about the experience of seeing
drama/theatre after having experienced live
theatire of the highest caliber.

2. Demonstrate the ability to make aesthetic
judgments based on reading plays, viewing tapes,
and participating in theatrical production.
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FREPARATION EXFECTED IN VISUAL AND PERFORMING ARTS
DRAMA/THEATRE
EVALUATION OF COMPETENCIES

The student will have attended live theatre of the
highest caliber available and participated in discussion
of the aesthetic experience with a teacher or otbher
competent leader.
Evaluation can be made on the results of a submitted
written, critical essay on the student’'s playgoing
Hperience.
The student will have read plaves, listened to recordings,
and/or viewed video tapes of several plays and will be able
to write a critical analysis and make aesthetic judaments
based on those experiences.
Develop a knowledge and appreciation for drama/theatre
heritage.
1. Vocabulary - Comedy, tragedy, opera, musical theatre,

protagonist, realism, naturalism, etc.

2. Literature - Classic Greeks, Shakespeare, modern
authors.,
. Media - Stage, film, television, radio drama,

performance art.
Develop a system of assthetic valuing.
Budey, Write an evaluation of a film, play or televisiaon
production, recognize that there are artistic comporments
of script, acting, visual elements, sound, direction; use

comparative criteria, attend live performances.

z9



FREFARATION EXFECTED IN VISUAL AND FERFORMING ARTS
DRAMA/THEATRE
OTHER AREAS OF STUDY

It is important to relate the art of Drama/Theatre to the
gqualities and aesthetics of the other arts as!well as other
subject matter in recognizing the integrated nature of this art.

It is suggested that referencxe be made to the published
Frameworlk and Academic FPreparation, and to the statements on
Dance, Drama/Theatre, Music, and theVisual frts in this document
as guides for developing an appropriate mode for "relating” the
other arts to the art of Drama/Theatre.

Majors

Btudents planning teo major in drama/theatre either as &
foundation for their liberal arts education orF in preparation for
a4 career in the arts should regard the expectations and
competencies as minimal standards to be met by all students.

Many colleges will have higher edpectations for theatre majors.

™
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FPREPARATION EXPECTED IN VISUAL AND PERFORMING ARTS

This space is for aﬁprmpriate illustration

MUsS I C

Music, anm art in time, possesses both conceptual ar
auditory properties: it permeates every human society; it is
frequently allied with wards, as inm song, and physical movement,
ag in dance. Historically, it has reflected and influsnced human
emotion while being featured in the allied arts of drama and
ritual.

Music, like the visual arts, drama/theatre, and dance,
challenges and extends human experience. It provides msans of

#pression that go beyond ordinary speaking and writing. It
offers a unigue record of diverse cultures and how these cultures
have developed over time. It provides distinctive ways of
understanding human beings and nature. Music is of value to an
individual to the extent that he or she can participate in it

through performance or active and involved listening. Because

41



FREFPARATION EXPECTED IN VISUAL AND FERFORMING ARTS
MUSIC
music is an art form that utilires elements of expression unlike
those found in language or in other art forms, involvement
requires that the participant develop certain musical skills.
If the preparation of college entrants is in music, they
will need the following knowledge and skills. e

—— The ability to identify and describe —— using the
appropriate vocabulary —— various musical forms
from different historical periods.

—— The ability to listen perceptively to music,
distinguishing such elements as pitch, rhythm,
timbre, and dynamics.

e The ability to read music.

—— The ability to evaluate a musical work or
performance.

- The ability to know how to express themselves
by playing an instrument, singing in a group or
individually, or composing music. |

This level of preparation is appropriate to the

general ly-educated student. Huwever, the student who has talken
additional high-school courses in music will have developed

certain specialized competencies to a higher degree. For

10. Academic Preparation. p. 55.
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FREFPARATION EXPECTED IN VISUAL AND FERFORMING ARTS
MUSIC

vample, the student who also has plaved or sung for several
semesters in a performing group should be able to perform the
standard literature for his/her instrument or voice and should be
able to play or sing alone or with others with a markedly higher
level of skill than the student who has not had this SHDErLence.
Likewise, the student who plans to major in music at the col lege
level will have taken both a variety of, and advanced courses in
music during these vears.

competencies and expectations in musics it also suggests
evaluative procedurss for each of the components. These
competencies and expectations are based on the four components of
arts education - assthetic perception, creative expression,
Ristorical knowledge, and aesthetic valuing —— as enunciated in
the Frameworlk document. This level of preparation reflects the
desired educational outcomes resulting from completion of one

vyear of high—-school study in music. Even though all material may

students fulfilling the high-school requirement in music to have
a coinmon core of knowledge in each of the components.
It is suggested that reference be made to the published

Framework and fAcademic Freparation, and to the statements on

dance, drama/theatre, and the visual arts in this document as
guides for developing an approapriate mode for "relating” the

other arts to the art of music.
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MUSIC
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MUSIC
COMFONERNT ORNE
AESTHETIC FERCEFRTIOMN
AWAKENING OF THE SENSES

The following are the selected objectives from the
music component of the Framework which the student

is expected to know and be able to do:

1. Demonstrate an understanding of how sound is gensrated
and modified.

2. Demonstrate an understanding of the elements of music.

B Demonstrate an understanding of the structure (form
and design) in music.

4. Demonstrate understandings which will lead to the
effective use of written notation.
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EVALUATION OF COMFETENCIES

Each of the objectives of Music Component One of the
Eramework may be evaluated separately; however, music as an art
form utilizes many elements to create the whole. It is the
responsibility of the performer, professional or student, to
bring together, much like the artist with a palette and paint
brush, all the elements into balance to create a
musically-pleasing performance. The performance of a piece of
music reflects a student’'s knmwiedg@ of music through
demonstrated manipulation of the various intricate musical
elements along with the appropriate interpretation. The

essential elements of music include, but are not limited to, the
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use of dynamics, timbre, tempo, texture, pitch, rhythm, the use

of harmony, and finally all of the above coalesced into an

historical and cultural style and an aesthetic structure. We
believe that a performance in which each nf these elenents is
wtilized provides the most effective and appropriate mechanism by
which to evaluate the student’'s command of musical skills and
knowledge. However, because some students may not have had the

opportunity to develop their performance skills ﬁuFficiently, a

separate track is provided which focuses more on awral and

compositional skills development.
A Fertorming emphasis {(vocal or insfrumental, including
electronic media). Students with a performance emphasis
shall meet a minimum of two of the three items listed below:
1. Each student will perform a minimum of one solo from
the standard repertoire appropriate to the level of
the student in High SCh@al. The solo may be performed
at a school recital, an outside-of-school recital, or
a California-Music—-Educators Association (CMEM)
sponsored Solo aﬁd Ensemble Fegtival.l

2. Each student will perform in public or at a Festiwval
as part of a small ensemble.

e Each student will perform in public or at a Festival
as part of a large performing group (e.g., Choir, Band,

Orchestra).
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Evaluation of Competency

The evaluation must be by a professional musician or

\
music faculty using an evaluation form which contains elements

such as tone quality, technique, musicality, intonation, and

phrasing (i.e., such as are found on Music Educators’ National

Conference (MENC) Festival Adjudication forms used by the_CHMEA).

B. Listening/Cumstitian emphasis

Students with Listening/Composition emphasis shall meet

a minimuh of two of the items listed below:

1. Given a series of 15 sounds, live or recorded,
be able to identify what instrument, voice tvype,
or other method was used to produce the sound.

2. Given a number of musical examples (plaved live cr
on cassebtte), be able to identify the ethnic
character of each (e.qg., the difference in
character between Chinese and Spanish music.)

=. Given a series of musical selections (played live
or on cassette), be able to identify the simple
form, style, and»taxture of =ach.

4. Demonstrate the ability to play a simple melody
on an instrument {@.0., woodwind, brass, percussi on,
string), or a simple melody and chords on a kevboard
or guitar.

Evaluation of Competency

Frofessional judgment of music faculty through awral and

written evaluation.
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MUSIC
COMPFOMEMT  TWO
CREATIVE EXFRESSIOMN
MUSICAL SKILLS DEVELOFMENT
fhe following are the selected objectives from the music

component of the _Framework which the student is
expected to know and be able to do:

playing an instrument, or singing in a group or
individually, or composing music.

EVALUATION OF EXPERIENCES

Validation of experiences, i.e., performance, may be
provided in the form of a checklist, printed program, review,
other appropriate evidence.

A Hear and identify the following musical characteristicss:

(A majority of the examples given here under sections A

and B were sxtracted from eighth-grade-level competency

1. Demonstrate developed listening skills.

2 Demonstrate ability to accurately read music.

3. Students should have experienced both solo and
ensemble performance including improvised and written
music.

4. Demonstrate ability to express themselves by

or

expectations in the 1971 Music Framework. Many elementary

school systems worldwide have such competencies in place.

In Japan, for example, all sixth-graders read music and

play at least one instrument. Indeed, in Amnerican music

one
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hundred vears ago, 70% of all elementary school children

read music.)

1.

10,

11,

A variety of scales such as major, minor, nentatonic,
and chromatic.

Simple, duple, and triple meters.

Folyphony (two or more melodies heard at the same time)
Syncopation and ostinati rhythms.

Alterations of tempo and/or dynamics.

Metric groupings and rhythms from various cultures
{e.g., waltz, march, tango, ragtime, minuet).
Fassages in a melody that move by'scale or by
arpeggio.

Fhrases and patterns that are repeated in ssquence.
Major and minor chords (triads in root position).
Basic melbdic intervals: perfect, major amnd minor.
Complex patterns of rhythm and metric groupings,
including compound and irreqular meters.

Basic forms: e.g., Theme and variations, two-part,
three-part, rmndé.

Evaluation of Competencies

Evaluation is based on & listening examination given to the

student, either via taped examples or live performance. The

student should be able to pass at least at a "C" level to

indicate competency {(as determined by & music faculty),.

B. Read and notate accurately:
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1. Intervals (perfect, major and minor) and simple melodic
patterns.

2. Rasic time signatures.

Fe Mote values and rests commonly used including dotted
rhythms and triplets.

4. Chords and chord inversions (triads and sevenths).

S Tampo indications {particularly in the Italian,
such as Adagio, Andante, &llegro, Fresto).

& Other basic signs and symbols: 2a.¢.y accidentals,

repeat markings, clef signs and accepts and other

articulation markings.

Students may either perform {sing or play) or compose a
piece appropriate to the level of repertoire expected by
Music Faculty after one vear of high-school study; in doing so
they must correctly translate the musical gymirol system., In
addition, a composition ma# be analyzed by the student in such a
way as to indicate a reading knowledge of those notational items
listed above.

Sample: Identify the intervals in "A" below. Tdentity the

meter and the key signatwre of "B" (degree and quial ity

name the tune and notate as much more of it as you can.

A ()B

{
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2
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C. Ferform music, either vocally or instrumentally. Students-’

performance. ability should include:

i.

3

el

S

0

All of the musical characteristics in &/ 1*12_
and B, 1-& (see above).

Improvisational techniqgues.

LClear tone and good blend in groups.

Expressive feeling.
Solo and ensemble examples.

Appropriate level of repertoire (e.g., by the end of

one year, high-school piano students should he at the

the level of simple Bach Minuets and should be able to

improvise simple tonic-dominant—subdominant
accompaniments to follk tunes).

Ability to perform arvari@ty of works from various
historical styles in an appropriate manner (&.qg.,
correct "interpretation"?.

Ferform several examples of music (solo or sensemble)
fraom diverse popular or folk-music styles.

Evaluation of Competency

For evaluation this is the one area that must be Judged by

those in the field. (There is no "objective" test appropriate

this goal,

and the word "subjective" is not applicable). The

required audition, however, may be evaluated by & high-school

B

[ ]

or
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college music faculty, or via adivdicators at the many state-wide
and regional high~sch001 music festivals; alternatively, perhaps
the State of California may decide to fund a group of
professional musicians to judge music "levels" such as has
risted for many decades in Great Britain. In any case,
auditions may be by tape, live performance, or by some form of
agreed—-to check-off procadur@‘which Qtates to the colleges that a
student has been professionally judged to have met the musical

performance competency requirement.)
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COMPFPOMEMT, THREE
HERI TAGE
HISTORICAL AND CULTURAL
The following are the selected objectives from the music

component of the _Framework which the student is
expected to know and be able to do.

1. Identify and become familiar with the extent of
their own musical heritage.

2. Identify some of the expressive elements in the music
of different cultures and ethnic groups.

F. Describe some of the social and historical situations
which influenced the composition, style, selection,
and performance of the music.

4, Demonstrate an awareness and understanding of the
styles, idioms, performance media, and purposes of
musics that are part of our multicultural heritage.

(NOTE: a number of items in Components i—E'are appropriate to
Components 3-4. They will not be reiterated here because they
already have been stated earlier.)
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EVALUATION OF EXPERIENCES
Validation of experiences, i.e., performance, may he
provided from a checklist, or other appropriate method. The
following outline, which suggests an appropriate organizational
structure, focuses on two western art music sras and American
Fopular Musice. Similar outlines should be developed for other

western art music, non-western art music, and other musical

styles, It should not be considered exhaustive but rather

a
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MUSIC
suggestive, and thus should be used only as a guideline to
establish an appropriate curriculum content focusing on the works
of the suggested composers and the forms, styles, techniques, and

terms associated with those works.

EVALUATION OF COMFETENCIES

A Identify and discuss in oral or written form:
1. Tdentity and discuss composers, formns, styles, works,

techniques, and terms from at least two historical

pericods, for sxample:
A Classié period (ca. 1730-1810)

{1} Composers and their works: Gluck, Wa .
Mozart, F. J. Haydn, Beethoven, Dussek,

C. P. E. Bach, J. C. Bach, J. M. Mo,
Stamitz, FPergolesi.

(2 Forms, styles, technigues, and terms: solo
concerto, piano soneta, ronde, concerto form,
exposition, attacca, string guartet,
Eymphmﬁi@ concertante, terminal development,
coda, "number" opera, "Alberti" bass.

bra Romanticism {(18Z20-1900)

(1) Composers and their works: Weber, Berlioz,
Chopin, Schumann, Liszt, Wagner, Brahms,
Mahler, Strauss, Bruckner, Mendel ssohn,
Wolf, Debussy.

. . P4
(2) Forms, styles, technigues, and terms: idde
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fixe, song without words, "characterized®
piece, cavatina/cabaletta, cadenza, stretta,

song cycle, strophic form, chord streams,

poem.

Ca American Fopular Musics: Gospel, Blues, and Jazz

(1850-1950M

(1)

(2)

?erfﬁrmara, Composers and works: Scott
Joplin, Jelly Roll Morton, Art Tatum,

W.C. Handy, Louis Armstrong, Ma Rainey,
Bessie Bmith, Count Basie, Duke Ellington,
Fats Dominc, "Leadbelly" (Huddie Ledbetter) ,
Clifton Ehenier, Chucl Berry, Mahalia
Jackson, King Oliver, Coleman Hawkins, BHenny
Goodman, Billie Holiday, Ornette Coleman,
Stan Kenton, Gil Evans, Bill Evans, John
Coltrane, Charlie Farker.

Fnrms,'styles, techniques, and termss
hollers, "blues” form, "blues 7th," jug
band, "walking” bass, stride piano, boogie—-
woogie, zydeco, cakewalk, minstrelsy, bop,

swing, "cool" jazz.
~

a musical work from a Western and a Non-Westeorn cul bure

(e.g9., Wagnerian music drama to a Noh drama).
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3. Identify and discuss the use of various musical
elements, media, and techniques in works from
divergent cultures and/or time periods (@.g.,
Beethoven's Symphony # 5 to Mahler's Symphony # 8).

4. Identify and discuss historical and contemporary stvles
in American music by musicians from various ethnic
backgrounds; explain how musical works from these
historical and contemporary styles reflect developments
in our culture.

S Campére and contrast hm@ the distinctive sounds of
popular and folk music are determined by their
performance media.

b Discuss and compare at least five prominent performers
(historical or contemporary) of art, folk, and popular
music.

Evaluation of Competencies

Frofessinonal evaluation of music faculty through aural or

N

wiritten evaluation.

g -



FREFARATION EXPECTED IN VISUAL AND PERFORMING ARTS

MUSIC
COMFFONENT FOUR
AESTHETIC WalldI MG
ANALYSIS, INTERFRETATION, % JUDGMENT

The following are the selected objectives from the music
component of the_Framework which the student is

expected to know and be able to do.

1. Demonstrate an understanding of the value and role
of music in the lives of individuals and cultures.

2 Demonstrate an understanding of how the purpose and
function of music in a particular situation has
influenced composition, selection, and performance.

S Demonstrate an understanding of the ways in
which the elements of music have been combined to
produce characteristic styles and forms.

4. Provide a sound basis of musical experience which can
be used in making intelligent judgments of musical
value.

EVALUATION OF COMFETENCIES
A Ferformance (aural skills)

Each student shall:

i. aurally identify a musical genre (g.g., concerto,
tango, ragad from each of three culturess.

2. attend concerts of two art music and folk or
popul ar music ensembles and comment on the
music heard (seed B/1 below).

S in four diverse musical compositions, identify the

musical elements in each of the works and discuss

aéb
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their relative importance from the standpoints of

the listener and the performer.

Frofessional evaluation of music faculty through aural or
written evaluation.

H. Written or Oral:

Each student shall:

1. Develop a set of aesthetic criteria (using, &.g., the
MENC evaluation form mentioned in Component One/é&/1)
tor evaluating various musical performances. Rased

on these criteria, evaluate the music from the concerts
attended in A2 above.

2. Identify four types (musical functions) of music for
various occasions (e.qg., dirge, march, lullaby).
Discuss how various elements of music in wach com-—
peosition {(e.q., tempo, mood, texturs, melodic style)
contribute to the appropriateness of the musical
runction of the work.

Evaluation of Competencies

Frofessional evaluation of music faculty through auwral or

written evaluation.

&7
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This section is for appropriate illustration.

WMISLISL., ARTS

A knowledge of the Visual Arts means the acquisition of an
essential tool for successful existence, which has defined the
necessity of art ever since our Faleolithic yesterday, and
doubtless will do s0 in all our tomorrows. Today the visual arts
encompass an enormous range: architecture and design, cirawing
and painting, graphics and print making, photography, +ilm and
video, sculpture and ceramics, plus weaving and more. Cowses in
the visual arts offer a unigue opportunity to combine discipline
with self-expression to prdmote development of the whole person.
Along with the other arts they foster critical observation and
basic academic competency. Students learn not only to create a
visual statement in a non-verbal medium, but also to formulate
reasoned responses to visuwal forms. Thoughtful evaluations of
selected monuments representing .the world’'s cultural traditions
augment these abilities, adding an art-historical dimension.

Such creating, formilating, and evaluating foster a critical

——
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awareness of the place and value of the visual arts today as well
as & tool of comprehension of the self, the greatest goal
attainable in education. The visual arts link learning about art
into one constructive euperience so that learning through art
becomes a basic preparation for success in high-schonl, college,
and life.

The four components of the arts enployed throughout this
stateﬁent‘streas the following when applied to the visual arts.

Aesthetic perception emphasizes close visual observation and its

resultant oral and written response. Creative sxpression

involves two steps, conceptual thought and its corresponding

realization in one or more visual media. Historical knowledoe

means both the recognition and meaningful comprehension of e djor

monuments of art history and contemporary art including exampl es

in the media of a particular course. Aesthetic valuing embraces
an ability to evaluate the appropriateness of an artwork bto the
vizgual statement it mak%s and to the medium in which it is
Apressed in a gualitative and comparative sense.

To the degree pogsiblé, what follows defines a path of
progressive development. Inevitably each step subsumes the
previous ones as in any cumulative process. Occasional explicit
or implicit repetition is a deliberate means of student
reinforcement, intended to increase the level of intellectual ,

intuwitive, and technical articulation.
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Objectives from each of the four components in the Framework

have been selected as appropriate competencies expected of
entering freshmen. Evaluations of these competencies follow.
Some sample test assignments are included.

It is suggested that reference be made to the published

Framework and_Academic Freparation, and to the statements on

dance, drama/theatre, and music in this document as auides for
developing an appropriate mode for "relating"” the other arts to

the visual arts.

VISUAL ARTS
COMFRFOMERNT ORNE
AESTHETIC FERCEFTION
VISUAL AND TACTILE
The following are the selected objectives from the visual
expected to know and be able to do:
1. Demonstrate a high degree of perceptual sensitivity

to the visual and tactile qualities in works of art,
nature, events, and objects.

2. Make refined and subtle discriminations when
analyzing art elements, principles of design,
technical and expressive gualities within objects
and events.

3. Use descriptors, analogies, and metaphors to

describe interrelationships observed in works of art,
nature, and objects.

- s o sor - v o s 0t eos suste e cel
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EVALUATION OF COMPETENCIES
1. Identify and describe the following aesthetic properties
found in works of art, nature, and objiects hoth in two- and
three-dimensional fﬁrm:
A. art elements: line, shape, color, texture, value, space.
E. principles of design: rhythm, contrast, emphasis,
balance, unity
c. technigue: underlying structure, use of materials,
media, use of art elements and principles of design
D eidpressive qualities: literal, symbolic and metaphoric
état@mentg dynamic qualities, and ideas or ideals
expressed
Written or oral examinations evaluate students’
understanding of the art elements, principles of design,

techniques and materials, and expressive qualities.

2. Aralyze in oral, weitten, or art form:
P interrelationships of the art elements, design

principles, t@chnical, and expressive gqualities
in two- and threé"dimanﬁianal forms in works of art,
nature, events, and objiscts.
{Example: Discuss the interrelationships of the art elements and
principles of design in a camellia and how those properties are

interpreted in White Camellia by Georgia 0 FKeeffe.l

B. the effects of light, position, and motion in and on

works of art, natwe, events, and obiects.

{5
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{Example: Contrast the use of light in the works of Rembrandt,
Claude Monet, and fAnsel Adams.?

Evaluation is based on the instructor ‘s assessment of the
students’ ability to write about, discuss, or produce an artworlk
reflecting a sensibility to the aesthetic qualities in works of
art, nature, svents and objects.

3. Describe in oral; written, or artistic form:
A. by using analogies, metaphors, and descriptors, the
unigue interrelationships of the art @lements,
design principles, and expressive gualities found
in works of art, natuwe, and objects.

B. a4 variety of imaginative analogies to perceived shapes.

Evaluation is based on the instructor s assessment of
students’ ability to communicate imaginatively about works of
art, nature, events, and objects, using analogies, metaphors, and

descriptors.

L
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VISUAL ARTS
COMFORMEMNT TwWoO
CREASTIVE EXFRESSIOMN
ARTISTIC KNOWLEDGE AND SEILLS

The following are the selected objectives from the
visual arts component of the Framework which

students are expected to know and be able to do:

1. Bkillfully and imaginatively manipulate and organize
visual arts media to express ideas, feelings, and
values.

2. Demonstrate a facility to translate personal

vperiences into an original artwork, recognizing
the importance of personal visual expression and the
expression of others.

EVALUATION OF EXFERIENCES
Validation of experiences, such as the creation of a work of
art as an expression of ideas, may be provided in the form of
slides, photographs, presentation of the work, or obher
appropriate evidence.
EVALUATION OF COMPETENCIES
i. Froduce works of art:
M. reflecting the potential of the medium using
refined artistic skills.
BE. employing the art elements and principles of design
in creative wavs.
C. that communicate three-dimensional gualities in

either a two— or three-dimensional mediwm.
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D. applying knowledge of media, toels, techniques,
and/or forming processes exhibiting an appropriate
degree of craftsmanship.

conveying a particular concept or theme in a

i

consistent and well-developed manner.

A critigue involving both the instructor and student
evaluates the latter’'s work. Criteria include the
interrelationships of the art element, principles of design,
communication of expressive qualities, and technical praficiency.
L Describe in written or oral form:

. the theme, concept, and/or exprassive\quality

communicated in personal works of art.

B. how the personal work of art relates to or departs from

historical and/or contemporary styles and techni ques.

S the use of the art elements and principles of cdesign

in creating a personal artworlk.

Evaluation stems from the instructor s assessment of the

student ‘s written or oral discussion of his/her artwork in termns

of the three items above.
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VISUAL ARTS

COMPFPOMNEMNMT THREE
HERI T&IGE
HISTORICAL AND CULTURAL

The following are the selected objectives from the visual
arts component of the Framework which the student is

expected to know and be able to do:

1. Demonstrate a knowledge of a variety of recognized
works of art and artists.

2. Demonstrate a knowledge of contemporary, historic,
and and/or prehistoric art in terms of the way in
which art reflects, records, and shapes the history
of a culture.

B Demonstrate how their own personal artwork reflects
their heritage and aesthetic values, and recognize
the heritage and values reflected in the work of

others,
EVALUATION OF COMFETENCIES
i Iderntify and discuss in oral or written forms:
A the style of four or more major works of art from

Western and non-dWestern cultures.
B. fouwr or more artistg who have achieved national,
and/or international recogrnition.
C. similar themes and technigques in w&rhﬁ of art from
divergent cultwes and time periods.
{Example: Compare and contrast the theme and techni que of
ceramics used in the Japanese tea ceremony and the blue and white
cerramics in China in the Ming Feriod.?

D. historical and contemporary styles in American art

&S
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by artists from various ethnic backgrounds.
{Example: Discuss how the work of Jacob Lawrence reflects his
interest in contemporary American black societyX
Evaluation is based on the instructor s assessment of
student ‘s written or oral discussion of the above topics.
2. Analyze in oral or written form:

A. several works of art with reference to the social,

political and technological factors of their times.
tExample: Discuss the theme, technique, and social impact of the
mufals created by Diego Rivera and his contemporaries in terms of
their culture and their legacy.

B. the functions of the visual arts in the cdmmunity,
business and industry.

{Example: Assess the visual quality and impact made by civic art
in your own community or the business use of araphic art.

C. the creative process used by an artist to produce a
work of art including purposs, theme, and choice of
medium.,

{Example: Report on an interview with an artist relating your

concept of his or her creative process.

Z. Discuss in written or oral form:

Fra student ‘s aesthetic choices in creating a
particul ar work of art.

B. how their work illustrates aesthetic preferences

different from those of another artist/student/cultures,

&b
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Evaluation is based on the instructor’'s assessment of the

student ‘s written or oral discussion of the topics above.

VISUAL ARTS ™
EZEJPdF*CJthEPJWF FIOuim
AESTHETIC ‘kﬂﬂhL_LJitthB
ANALYSIS, INTERPRETATION, AND JUDGMENT
The following aré the selected obJectlves from the visual
is ex pected to know an&“BE”EBTé to dos
1. Demonstrate an ability tovmake informed aesthetic
judgments using objective criteria based on analysis,
interpretation and evaluation when responding to work%

of art, nature, events, and objects.

2. Apply these criteria in evaluating your own artwork.

000 Gains Sram 4000 S0t Seben BiOse S000 000 Sesse Seoes Sesdy Saets

EVALUATION OF EXFERIENCES

Yalidation of skuperiences through application of criteria

to student ‘s own worlk, may vary as appropriate to individual

media.
EVALUATION OF COMFETENCIES
1. ﬁnaﬁyze in oral or weittern forme
F. the function of assthetic components and e Hplain P

each contributes to bthe greater or lesser quality of

a number of works of art.

a7
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{Example: Compare the use of ling, color, composition, and

expression of theme in George Rouault's ﬁ@adé of 2 Clowns and
Honore Daumfér’z ard Class Cafriggg, How do- these qualities
contribute to the greater or lesser success of each work?)

EB. how iﬁdividqal artists of Western and non—-Western
cultures express ideés aﬁd embtiona by th@ir_ugé of
aft elements, design priﬁdiplea, and particul ar
techni gues.

{Example: What is the mood expressed in the figurative sculpture
of Alberto Giacametti, and how did he treat his medium to aBUpIrEss
his message? |

C. the aesthetic qualities of a rumber of artworhks
that are alike in subject but dif%erfnf irm mediam
aﬁﬂkmr stvle.

{Example: Compare the use of the art elements, principles of

design, and expressive qualities in Bull by Sekkvo, Youro Hare b
Qn, _ st L A B L L 2oy

Albrecht Durer, The Lamb by Franz Marc, Frightened Horse by

Eugene Delacroix, and the Bison cave painting in Lascaus.

2. Discuss in oral or writtern forme

A using objective criteria, the aesthetic aguality of =
personal work of art
{Example: From the work you have completed this term, select Y LILLE
"masterpiece." Discuss the expressive and aesthetiec gualities of
this ariwﬁrkliﬁ térms:mf.éhé‘%dlld@ing: art elements, priﬁciplés

of design, medium and techni que.
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B. the aesthetic quality of your parsmnai artwork compared
to & related work by a recoﬁnized artist.
Evaluation of items oné and two is based on the instructor’'s
aséesament of student’s ability to write about or discuss the

/

topics above.
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fallerton college

Division of Biological Sciences

PN

321 east chapman avenue, fullerton, caligornia 92634 (714) 871-8000
September 24, 1987

Ray Geigle, Chair

Intersegmental Committee of the Academic Senates
Academic Senate

California State University

400 Golden Shore

Suite 134

Long Beach, CA 90802

Dear Professor Geigle:

We, the members of the Intersegmental drafting Committee for a Biology Transfer
Curriculum, hereby submit the enclosed proposal for a lower-division core biology
transfer curriculum. We recommend that this curriculum, together with appropriate
explanatory material, be published and distributed to potential transfer students
and their counselors at institutions with Tower division programs as optimum
preparation for transfer to most biological sciences majors at all UC and CSU
campuses. We further recommend to the Academic Senates of UC and CSU that trans-
fer students who have finished this core curriculum (and have satisfied general
entry requirements) be granted equal opportunity for entry into impacted biological
sciences majors at all UC and CSU campuses. Please note that we do not suggest
that this core curriculum need be sufficient Tower division preparation for all
majors. Each faculty must retain the authority to designate additional lower div-
ision courses as essential to its major program.

In selecting the courses listed, we considered at least three criteria. First, was
the course material intrinsically necessary for most or all practicing biologists.
Second, was the course prerequisite for upper division courses in most biological
science majors. Third, was the course required for graduation from many biological
sciences majors. In addition, we considered the limitations in time and units that
will be faced by potential transfer students, especially if they wish to satisfy
degree requirements and general education transfer requirements. In considering
the time limitations, we assumed that students would be properly prepared in high
school, and they would enter a two-year program with the expectation of transfering
to a biological sciences major program in two years.

Mathematical skills have intrinsic importance, and calculus is required for gradu-
ation from many majors. It is not clear that a:majority of majors require one year
of calculus, and it might be possible to substitute a semester of another mathemati-
cal discipline, but a full year of calculus would provide a student with improved
choices among programs. General chemistry is important under all three criteria.
Organic chemistry is also of intrinsic importance and needed as a course prerequisite
and graduation requirement. We noted that some campuses insist on an upper division

north orange county community college district



organic chemistry sequence for their resident biological sciences majors, but we
believe that lower division courses can be taught at the appropriate level, and
these courses should satisfy all major requirements for transfer students. The
intrinsic importance of general biology 1ies in its breadth of coverage of princi-
ples and basic observational facts and, perhaps more importantly, in the associ-
ations it draws between different biological disciplines. General biology is

both a prerequisite for most upper division courses and graduation requirement for
most biological sciences majors. Physics also has intrinsic importance for the
practice of biology, and it is a graduation requirement for many majors. However,
it is not a specific prerequisite for many upper division biology courses, and many
biology students take the physics sequence in their junior and senior.years. Thus,
in recognition of the need to limit the number of lower division units, we have
chosen to place physics in the "highly recommended” rather than the "required"
category. v

The success of this core curriculum will depend on the method of its implementation.
It will require at least two new processes. One is a central method for approving
specific community college, CSU, and UC courses as meeting the core_curriculum. In
the past this has been done by case-by-case articulation agreements. A central

would-design and oversee this mechanism if the Senates approve the concept. Implemen-
tation also will require that a periodic statement be submitted by the various

biology departments as to lower division graduation requirements in addition to the
core curriculum courses. Such a Tist would be appended to the information provided
students and counselors and would allow students wisely to choose elective courses

and apply to specific programs. ‘

We are ready to help you guide this plan through the approval process at your
request. :

Sincerely,

Lillian Blaschke, Chair
Michael Bucher

Robert Ediger

Ken Jones

Terrence Murphy

Victor Rocha

1b/s
encl.



BIOLOGY TRANSFER CORE CURRICULIM DR AF‘

REQUIRED

BIOLOGY (one to one and one-»ha]j years lecture and laboratory*)
PRINCIPLES OF THE BIOLOGY OF THE CELL, URGANISM, AND POPULATION
(Courses to mc]ndebut not be limited to: cell ‘stmcttme and
ecology.)

MATHFMATICS = (one year beyond pre-calculus)
CALCULUS
(minimm of cne-half year)

CHEMISTRY (two _years** lecture and laboratory*)

GENERAL CHEMISTRY

. (one year course designated for science majors)
ORGANIC CGHEMISTRY

(one year course designated for science majors, course should have a
prerequisite of general chemistry for science majors)

HIGHLY RECOMMENDED

PHYSICS (one-year*** lecture and laboratory*)
GENERAL PHYSICS

(prerequisite or corequisite of calculus)

The laboratory portion of every course must be at least three hours per week.

There is variation within and between the university segments relative to the
amount and placement (i,e,, lower or upper division) of organic chemistry

2/04

MralLl

required of biology majors, More data and discussion are necessary on this issue.

% Although this may be desirable, it is virtually impossible for a comumity college
(or university) student to include physics courses in lower division and complete

the lower division general education requirements before transferring and/or
attaining junior status,
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HIGH-PREREQUISITE MAJOR COMMITTEE

Chair: Bdward Alpers
College of Ietters and Science
A311 Murphy Hall
University of California
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University of California Representatives:
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University of California
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California State University Representatives:
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University of California Representatives:

Haruo Aoki

Oriental Languages

101 B Durant
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