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The Master Plan at 50
Providing Quality Higher Education in California:
Why Full-time Faculty Are Critical
Colleges & the Economy:  California’s colleges and universities are crucial to California’s economic well being. California’s colleges preserve society’s accumulated knowledge, generate new knowledge, and provide the foundation for California’s high-tech, information-based economy.  California’s colleges also prepare citizens to play an informed and responsible role in governance. California’s colleges prepare students for existing jobs and develop the skills and habits necessary to a society whose technological dynamism requires training a workforce for jobs that do not yet even exist. The faculty role in California higher education involves much more than teaching, service, and—at the CSU and UC—scholarly and creative responsibilities.

From supporting the southern California aerospace industry to providing crucial support to Silicon Valley, and the agricultural interests of the Central Valley, California higher education has played a vital role in California’s leading economic sectors.  Doctors, lawyers, and the leaders of California’s business community are trained at the University of California’s professional schools. The California state universities campuses train the state’s K12 teachers and provide necessary training in a wide variety of health care fields. The vast majority of the state’s police officers, firefighters, and nurses are trained in California community colleges, even while they prepare thousands of students for transfer every year.

The Profession:  The “sage on the stage” image of professors teaching large lecture classes and retiring to their private studies could not be more unfounded. In addition to teaching lectures classes, California’s higher education faculty teach science labs, smaller specialized classes, provide individualized instruction in the arts, keep office hours, advise and mentor students individually and in groups.  Faculty responsibilities go well beyond what happens in the classroom. 

In addition to these duties, faculty in the CSU and UC systems engage in research and publication and are evaluated by their professional peers from across the nation. Faculty also seek external grant funding to support innovative teaching and research from both public and private agencies to develop and disseminate new knowledge.

The faculty role with regard to institutional responsibilities is broader still, encompassing the development of new curricula and degree programs as knowledge expands and social needs change.  Less understood is the faculty responsibility for service to the campus, profession, and community.  Faculty face increasing demands to document their effectiveness from the federal government, accrediting commissions, and legislative requirements, and these demands increase as the number of full-time faculty continues to declines. 

Thus there is far more to California higher education than lecturing in large classes.  The California legislature has long recognized the crucial role played by full-time faculty in California higher education. In both AB1725 (1988) and ACR 73 (1999), the California legislature established the goal for 75% of instruction to be provided by full-time faculty. Unfortunately, commitment to that goal has declined for several years, well before of the current economic downturn.

The Loss of Faculty Oversight:  Traditionally, U.S. colleges and universities hired full-time faculty to tenure-track positions, with promotion usually resulting in tenure.  In 1975, 56.8% of faculty in all degree-granting institutions in the U.S. had full-time tenured or tenure-track positions. Rising enrollments and increasing costs in higher education, coupled with economic recessions across the past several decades, led to increasing employment of part-time faculty. In the 1990s, opportunities for tenure declined in colleges throughout the U.S.  In 2007, only 31.2% of faculty in all degree-granting institutions were in full-time tenured or tenure-track positions.  From 1975 through 2007, the percentage of part-time faculty increased from 30% to over 50%.  

One scholar, Carole Bland reported that 72% of all full-time faculty employed in research institutions held tenured/tenure-track appointments, but only 49% of newly hired faculty were on tenure-track appointments.  Bland et al. compared faculty research productivity, teaching productivity, and commitment between faculty with the tenure-track versus non-tenure track appointments.  Faculty with tenured appointments were significantly more productive in teaching (total courses taught, total hours spent on teaching each week) compared to faculty on non-tenure appointments. The research productivity of faculty with tenured appointments was also significantly higher than faculty with non-tenure appointments, whether analyzing the data across the entire career or in the most recent two years.  Research productivity among newly hired faculty with tenure appointments also exceeded newly hired faculty with non-tenure track appointments.  Full-time and tenure faculty were also significantly more committed to staying in their current position and worked significantly more hours per week compared to their colleagues in non-tenured appointments. 

Research on student outcomes associated with exposure to part-time versus full-time faculty members in community colleges is emerging.
  Collectively, these studies show a negative relationship between exposure to part-time faculty instruction and student success:  students at community colleges with higher percentages of part-time faculty were less likely to attain a degree or transfer than students at community colleges with lower percentages of part-time faculty.  Likewise, within institutions, community college students who received higher percentage of their instruction from part-time faculty were less likely to be retained from the first year to the second year, complete a degree, or transfer to a four-year institution. 

The Result for California: The consequence of continuous de-funding of full-time faculty won’t become evident in a semester or a year, but the consequences are clear. The consequence is born most tangibly by the student, but less obviously by the college, the system, California higher education, and the competitiveness of the California economy. 
The state’s cumulative multi-billion dollar investment is at risk. 

A college is much more than the sum of its classroom parts, and by depending on part-time faculty for an ever-increasing proportion of instruction, the core teaching staff necessary for the institution to fulfill its other responsibilities is steadily eroded. 

Questions & comments from ICAS 2/10/11 discussion

· Where & how should the concept of tenure be introduced in the paper? 
(one ICAS member noted, “tenure is a poisoned term outside the academy”)

· FT faculty ratios increase during recessions, not because of increased FT hiring but because of PT layoffs/non-re-hires (and thus FT care for the institution stagnates while teaching load increases)

· Emphasize faculty knowledge, experience, judgment, institutional commitment, vested

· Note that FT and tenure are not the same (tenured vs. FT lectures in UC)

· FT faculty correlate with improvements in student success

· “what made the “magic” work,” the role of FT faculty in inspiring students
· check to see what AAUP has on broader/national trends
Percentage of Full-Time or Tenured/Tenure-Track Faculty in the California Community Colleges, California State University, and University of California Systems, 1990-2008
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UC data source:  
CSU data source:  http://www.calstate.edu/hr/DataAnalysis/documents/FacultyHistorical_FTE_TT_Lect.pdf 
CCC data source: http://www.cccco.edu/SystemOffice/Divisions/FinanceFacilities/FiscalServices/FiscalStandardsInformation/FullTimeFacultyObligation/tabid/341/Default.aspx 

� See Calcagno, Bailey, Jenkins, Kienzl, & Leinbach, 2008; Eagan & Jaeger, 2009; Jaeger & Eagan, 2009; Jaeger & Hinz, 2008
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